20 hours in the sixth semester! The student who achieves 40 credits and
40 quality points by the end of his sophomore year is virtually guaran-
teed continuance in college for his entire junior year. If he achieves
20 and 20 during the junior year for a total of 60 credits and 60 qual-
ity points for six semesters, he is similarly guaranteed a senior year.
The problem is worse with seniors because the totals necessary for con-
tinuance after the eighth semester, when a student should ordinarily be
graduating, are only 80 credits and 80 quality points-- only two-thirds

of the total necessary for graduation.

All of this suggests a fourth inadequacy of the present rules.
They permit the accumuilation of a large deficit in credits and quality
points which carries over into ninth and tenth semesters, a deficit dif-
ficult to make up in one or two semesters by a person who has not been
able to maintain even an average rate of progress up to that point. The
deficient student in the ninth and tenth semesters naturally shops a-
round for easy courses in order to make up his deficit, because time runs
out with the tenth semester. Often he enrolls in freshman-sophomore
elective courses in desperate pursuit of quality points.

Still another difficulty with the requirements is that there is no
definition of performance levels required of students re-admitted after
a period of suspension for academic deficiencies. This problem overlaps
with problems of admission: is it better to re-admit a failure or take
a chance on a new student? We seem to prefer the former perhaps out of
kindliness. But when we re-admit a failure, what do we require him to
do? Though not explicitly stated, the academic status committee usually
requires that he make a C average for the first semester after his re-
turn, but the committee does not try to exercise amny control over his
course selections. Why not? Why shouldn't it prescribe or at least ap-
prove the re-admitted student's course of study? It should do so, though

it does not.

from the general drawback that the defi-

The standards suffer also
is so broad as to include certain courses

nition of an "academic" course
that are clearly non-academic.

ntercollegiate and similar extracurricular -ac-

To be eligible for i
dits during the pre-

tivities, a student must have passed 24 semester cre
vious year; mno quality points are specified.

Recommendations

should be defined as 15 credits and

Normal progress toward a degree
ts (along with one credit in required

15 quality points in academic subjec »
physical education for each of the four tipst semesters) for each semes-

ter of college work. Any rate of progress below this normal rate is un-
satisfactory, and the student should be told so. He should also be al-
lowed some clear margin o The absolute
1limits of the margin shou able schedule is
set forth herewith:

f deficit when he lags behind.
1d be clearly stated. A reason
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Proposed Minimal Requi
Mindm quirements for Continuati i
Constituting Reasonable Progress TowaidlgnD:grnglege’

Semester Requirements in
Agademic Courses

Cumulative Record

Semester Hours Passed

opP Hours Passed

op
1

: 1 9 . 18 13
; 15 12 30 25
: T 15 y5 4o
: 1 15 60 55
: 1 15 75 70
: T 15 90 85
: T 15 105 100
% : 15 » 120 115
5 125 120

Wlth thls Schedu‘ € t y J“p |
‘ .

.L 2 Would be V1Y tuall 1 OSSlble fOI a S tudellt tO
be eny OlLEd fOI‘ te]] semes teI S alld S tlll fall to receive a degI ee be"'
caus o] y - ll ’ l qua y p -

e f a deflcjenc in over-g 't()‘ta S ()I (!['e(] |,| S Or llt Olnts

The
point ave£§§:e2§ ;uéefthat a student must achieve an over-all lit
received in his field or all courses for which an official gragza'l ¥
cimilaw requiremeng S of conegntrgtion should be retained. A newlS d
mittedly the schedul or thg distribution courses should bé added azd
semester a total ? e outlined above requires by the end of the fif i
which would be inod-onlY 60 credits and 55 guality points mosg o% £
its and 55 quality peinte meve ory sesy,2nd therefore, if the 60 cred
ule vould be slightly easier than the overeals mere.  moas sirs sched-
crepancy 1is statistical, small, and probslxa‘l;lifrgieéreglglioxsxizﬁﬁgngis‘—
ed

Th i
e requirement of 20 credits and 20 quality points per session

for upperclassme i
ox ! n should be replaced by a semester-by-semester require

The term "academic courses™
certai T should be re-defined so
shouldnbg°2§:2§m222d1£CIuded under the term. The courzgsa:otgxiicéuge
ond Tecommenaetioned y the votg of the faculty, after intensive :tsd
ome of the earion ty the cur?loulum committee. A tentative list fy
o o he © Conts. o be con51dergd for exclusion from academic °
il Tees wowd ¢ Sc;ln (a) all required physical education courses: (b
Hethots 26 the Erommters s (o Coucation 305: Materisls and )
—=tho the . : ucation 321: i 's Li
sci:ﬁcé?) :ié ?o?eseconomlcs courses; (f) basic couisesC?;lgiigtz itera-
carry c;edit ang wogigcgp;gsé ozoiﬁz %EQ e T miéht
ranscript with the grade assigned,
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t in determining continuance in college

but would not be taken into accoun
or fulfillment of degree requirements.

ommittee should report its actions annually to

The dcadem e eiaien cdetail that the faculty can feel informed of

the faculty in sufficient
its operation.

of automatic review of the course selections of each

student should be undertaken immediately after each registration. Those

i t of a coherent pro-

i fail grossly to meet the requiremen ; .
prgirzgiuiglgg rejec%ed (by a committee such as the.deg?eeihgozgzztgg)a
%ﬁis automatic review should be especially palnstaklgg 12 the o o raa-
student who is re-admitted after a period of suspensilon o

sons.

Some procedure

Size of Class and Instructor/Student Ratios

A student enrollment is excessiYe not only if 1§fs§§a§2zu%ige§§ltoo

ducational facilities such as the library but also 1 resulbe B ity-
" +udents meeting in particular classes. The class~size facu by
edent et’o is probably more important than the total enrollmen.. ohe
stu@ent cize of a class depends of course upon the nature of the ins rue

ogtlmim siésit .which goes on in it. TFor this reason the propeﬁ asig s
tlozabfagazuitz—student ratio or average class—gize shouid noi bngasedp
2ﬁngeneral all-college or even all-department figures but mus

tudy of class-size at the
i +ion of each type of class. As . e
%Egieézni;dzﬁgt;Zr project for an office of educational research, for :

problem is a complex omne.
3. The Academic Calendar and Schedule

s between Regular and Swmner Sessions

Relation

i William and Mary has been
For many years the academic program of Wi e e e Sene

i i f two semesters in the s
organized on the basis o e e e agiet) . The
sion" (September to June) plus a summer Sessl ¢ e e e Lhe sum-

indi the
i .5 administered by the dean of ; cul 1 . )
;Z%uizgsiﬁgs;;niiz own director. Aside from this administrative differ

istd i ession

there is no important formal distinction between thg suggzrmzmbers
and - lar semester. Most teachers in the summer session memoe
T the rog ir faculty.and except for tyorkshops™ and "1nst1tgtes h
o e re%;eiZd in the summer are the same courses and carry thedizgc con
Coedite a thosevin the regular semesters. The same general aca o e
crgdlts 28 and standards apply and are administered-by the sage o fleer
qulrementie student deans and the same faculty committees suc a:or oS
plpul jum, degrees, and academic status. However, the direc o o
e summer se;sion arr;nges special contracts w1?h the teache?s, b
tbe Sumner rges to be offered, supervises the ;nte?nal detallsfo the
mines the cou and prepares a summer session bulletin sepgraﬁe rigcting‘
igzﬁinsiiiizgé catalogue. Departmental chairmen assist him 1in se

faculty and courses.

Calendar and Schedule of the Regular Session

The two regular semesters are planned to allow 45 class meetings in
normal 3-hour courses, which meet on Monday-Wednesday-Friday or Tuesday-
Thursday-Saturday schedules. The total length of a semester includes
holidays and the reading and final examination periods. Semesters are
usually planned so that classes end on a Thursday; Friday and the week-
end constitute a reading period; and final examinations occupy most if
not all of the next two weeks. In the first or fall semester Thanksgiv-
ing and Christmas pose difficult problems. Several years ago a one-day
holiday at Thanksgiving was tried in order to minimize the effect of a
break just before Christmas, but this proved unpopular with students and
most faculty and even fairly stringent attendance regulations failed to
keep down absences. Now the Thanksgiving holiday is Thursday through
Sunday. Christmas vacation, which usually begins and ends to include
weekends, leaves less than two full weeks available for classes before
the reading and examination period. In the second or spring semester,
the only major vacation, usually eight days, is scheduled if possible to
include the Easter holidays. The class schedule is interrupted by Home-
coming Day (a college holiday), and by three regularly scheduled convo-
cations during the year, with the result that some classes fall short of
the intended 45 meetings per semester. Athletic and social events are
scheduled in relation to the academic calendar but some conflict inevi-
tably results.

Within the weekly schedule, there has been a growing tendency to
hold class meetings twice weekly for hour and a half periods or even once
for three hours. In 1962, this practice became so popular that it was
necessary for the dean of the faculty to restrict such scheduling to the
afternoon and evening hours, since too many conflicts for rooms and for
students? time developed between classes scheduled on the twice-a-week -
and three-times-a-week patterns. Most of the bi-weekly classes were
scheduled on Tuesdays and Thursdays, although other combinations of days
were also used. Proponents of the abnormal scheduling argued that longer
class periods are educationally beneficial, especially in séminar courses;
granting that this view may have substance, other members of the faculty
suspected that the desire to avoid Saturday classes was perhaps also a
motive. A committee set up to study the matter explored several possi-
bilities, including the idea of scheduling two meetings per week on Mon-
day-Thursday and Tuesday-Friday combinations to provide more even spac-
ing between class meetings, but concluded that co-existing bi-weekly and
tri-weekly patterns were unworkable unless the bi-weekly classes were
confined to the aftermoon and evening hours.

Several years ago another committee explored the possibility of
shifting from the present calendar and schedule to something like the
three-term three-course system .at Dartmouth. The committee saw much
merit in this plan, both from the point of view of the calendar and sched-
ule and in its concentration of the student's course load. The plan com-~
bines many virtues of the semester and quarter systems while avoiding
some of the faults of both. - Each term would be unbroken by long vaca-
tions. In each term, a student could accomplish the equivalent of three
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comester courses or, in an academic year, the equivalent of nine; thus, . As a separate matter, however, salaries for summer teaching should

in four years, he would complete only four fewer courses than he does . 3 gﬁozigengimgznsuriﬁe with those paid in.the regular session. Contracts

under our present system and this difference would be compensated fo? y g ae they or noCon %;gent upon the materialization of expected enrollment

the greater intemsity of each individual course, by independent read%ng, < would ge o V.t . sa%arles were progortionate and guaranteed, there ’

or by minor overloads in some terms. Reluctantly, however, the committee = recular fa Eitln erest in summer teaching on the part of members of the

which studied this plan came +o the conclusion tha? llmltat%ons.ln llPrary . fr%ﬁ T cu y‘and_lt would be{ea31er to attract capable instructors {
facilities and in science laboratories woqld make its adoption impossible . o neg igza;nstéyutlon§ who would ?ring to the College a welcome variety |
at William and Mary until these inadequacies were corrected. 4 o accomplishazhezngi;gﬁgiiés,An increase in tuition would be necessary ‘

Calendar and Schedule of the Summer Session

If the summer session is integrated into the regular academic pro-

The summer session includes a six-week session and a three—week post- . gramattge College should hold out firmly against the proposals that will
s e sixoweek cession begins a week from the Monday following o égezl-ally be made to adopt a trimester system. A trimester system is
commencement. Classes meet for one and one-half hours on five days PE? i toroaln z not the only way and it probably is not the best way for a college
week, including July 4. In the post—ses§ion, classes meet for three gﬁrs r whenpgia e on a yeariround basis. Neither is the quarter system. If and
on five days per week. Students are limited to six semester hours in the - e bi necessary library, labgratory, and classroom facilities are made
six-week session and to three in the post-session. Semester courses in , : a;ha be, we think that something like the Dartmouth plan may prove to
law and biology are offered only on a nine-week basis. Some contlngous ae b g est arrangement for William and Mary. It would be flexible, for
| cources in mathematics and the introductory courses -H chemistry an ins u ezﬁ could either attend college from September to June, accomplish- g
1 physics are given sequentially in nine weeks to permit students to take étg ;; atz:gdgerms what he now does in two semesters, or he could acceler-
qi D cemesters in order. ‘ ng one or more similar terms in the summer. J
¢ R
. ‘ ost-session was instituted in the 1950's to acgommodate school ‘ Our summer session should be reorganized now, however, to elimi
“1}: teachggg 5ho wanted courses in education or academic subjects ?ut would Ehg th?ee—week post-session. This capsulized ter% is educétionaii?lgife g
”W"‘ have to return to their schools before a second six-weeks session could ’ efensible except perhaps for the purpose of intensive foreign language !
i be completed. Many members of the faculty believe that 1t.1s impossible training. The summer session should run for a total of nine weeks. with i
1 to compress semester courses into so short a period, especially under N iggziar cgurses’scheduled for six or nine weeks as may be appropriate ‘
i | cummer conditions, without vitiating their academic quality. Despite E e ble te n;fure of the course. The nine-week schedule would make it possi- Y
i divector's pleas for more advanced courses in this session, most depart- o offer advanced courses without compromising their academic quality. I
& ments have refused to offer them or have offered them reluctantly and ,
! In our present semester schedule the times allotted for the "reading

with misgivings. ! ina. inati
period” and final examinations need reconsideration. The "reading period”

| Enroliment in the summer session nearly t?ipled from 1956 to 1962, ; 1s gtdmsst three days and can in fact be little more than a “cramming f
s rising from 511 to 1405 students. The proportions of men and women . ﬁ;:lg g That students protest vociferously when this period sometimes f
il have remained constant at approximately half and @alf. The proportlogoo | oy to t? cut short by a day points to something wrong in the kind of
| of Virginia residents has also remained constant in the range 77% to 3 %. ofa$;na lons we give or at least the students expect. The sub-committee
" But over the last three years the proportion of teachers has decrease - that ghPresent self-study dealing with this matter flatly recommended
while the number of William and Mary students has increased. 1Im 1962, 4 1a grﬁ.be no formal examination period; that final examinations be
students enrolled full-time or part-time in the regular session accounte | given within the regular class time; that final examinations were un-

for 59% of the summer session enrollment and teachers (mo§tl¥ from V%r- negessary_in some courses, "for example, where a series of short quizzes
ginia) accounted for 38%. Most of the summer enrollment is in the six- : : and exercises has been given or where great stress is placed on a term

| : pgper"; and finally, that the reading period " i
i ceek session. tional reading, rather than for last~ﬁi§ute crazggﬁé?"bewﬁ;ig igrc:ggg;
| o endations o gndorse ?he§e recommendations, we do think the fact they could seriously
Recommendations o : e made %nélcates that the faculty is not unanimously satisfied with
Whatever justification may have existed in the past for the adminis- gg:igradltéﬁqal conception of the nature and importance of final exami-
~ trative independence of the summer session exists mo longer. ?he summer uneasnsf is problem is one a@out which the faculty has been vaguely
e erative independence of he SWmMET SeoSiof the facu%ty, by maklng_lts o ’ oss_gl or a good many years; it is time the problem is faced and if
director responsible to him rather than to the President. There is mug : gionl e solved. Perhaps general comprehensive examinations are a solu-
% ] reason in favor of this integration of the whole academic program on the : )

Mg cammpus under a single responsible administrative officer. This recom-
mendation does mnot necessarily entail any other major change.
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4. The Undergraduate Curriculum

This section of the self-study report bgglns W1t2 :ﬁeexggizgaizsde
scription of the present undergraduate currlculﬁﬁ iﬁen rogeeds ures
whereby curricular changes are brought about._ L argous e “Tnis

valuation of the curriculum, as a whole.and in its v o P or the
) luation is the work of a special committee of the self-study for th
are uaf educational program, which consisted of the regulardéuirdent
area'?:tee of the faculty augmented by additiona% facul?y an S‘Efee is
Cogzzrs As befits the topic, the report of this spgc1gl ;ogﬁz tee ¢
ggscursive and exploratory, ranging over the whgle fle%oug e e to
t1 1 program, raising many questions, suggesting varil O e
lggiiegy of p;oblems, and making a number of spe01f%c zecggmcurriculum
;he committee did not, and could not, propose a gétalle Tgat S eter
for the College, nor can the steering eommlttge. 0 sO. e e ommal
for decision by’the whole faculty and the administration 1 il
cgirsicof study and deliberation. Nevertheless, the report o

i ision and
cial committee provides a rich and broad basis for such a decl

i tially as submitted. Thg §teer_
it is therefore incorporated here substan ythe by outlining

g . X P,
i mon i itself concludes this section o g
;gitcgre E;eit: judgment the major steps which the College should tak

i i its edu-
to revise its curriculum in such a way as to fit and implement I
cational purpose and aims.

Description of the Present Curriculum

i che-
The present undergraduate curriculum lead;qg tg Ehetg2g§2§ilz§ 23
£ Arts and Bachelor of Science was establishe v e
ig§50 Its general framework has remained unchanged, a%tlgggsemester
b ’ odified in details. A degree program.con31sts_o o e en Ap-
een m f academic work plus 4 hours in required physica E u ° édu—
hourg Ot iLahalf the academic work is in distribut%on or gengramakes
pro¥1m% : yrses A concentration in an approved field of study makes
v ggu t oﬁewaurth to one-third the total hours and may 1in e
ggmgrg?strggution credits. Elective courses acgount gg:esgi rggginniné
‘ s credit per semester; ; s
C°u§222 ?grziﬁtﬁcgzrzZriyhguzredits, bzginqing courses in languages U,
233 certain other courses from 1 to 4 credits.

i tics
Distribution courses, except %ntfggzéggolizgﬁiggz ?ggrggggigﬁns s
i specified courses inte . °
ar?igiﬁfzgutizwlgdge. The distribution requirements for ?oihtizcgzi;e_
ieafe degrees are essentially the same except‘tha? EhoseThZ o ements
lor of Science are more restrictive at'sevgral poin si e oo
for the Bachelor of Arts demand 6 crgqlts in Bngll?@ az%zsgsurvey -
osition; 6 in a survey of English lltera?ure, a fine e Sen) ] o
Ehumanit:?.es“ (selected examples of’world.llteiatuii;nzg iﬁ anci;nt ro
i depending upon prepara?lon at en . . o
GOEZriufﬁizgzﬁsiangﬁage; 6 in mathematics or history of ngioizghz% 1
?n biology, chemistry, geology, or physics; andh%itin Prir ggneral
économics > introduction to government, Furopean hi ?yécience ity
sociology’(any two). Requirements for the Bachelor o :
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the survey of English literature, French, German, or Russian as‘the

foreign language, and mathematics; they also call for a second course
in a different science.

Concentration requirements vary from 30 to 42 semester hours, in-
cluding distribution credits in the field. TFor the Bachelor of Arts,
the approved concentrations are ancient languages, business administra-
tion, economics, edudation, English language and literature, fine arts,
geology, government, history, mathematics, modern languages (French,
German, Spanish), music, philosophy, physical education for men, psychol-
ogy, sociology and anthropology, and theater and speech. For the degree
of Bachelor of Science, the concentrations are biology, chemistry, geclogy,
mathematics, physical education for men, physics, and psychology. Thus
either degree may be earned through a concentration in geology, mathematics,
physical education for men, or psychology. Only the Bachelor of Science
is awarded for concentrations in biology, chemistry, and physics.

Requirements for concentration are stated in the catalogue. Depart-
ments differ in the ways they state their specific requirements. Some
include as concentration and others exclude beginning courses in the sub-
ject. Some require, others permit, and still others do not allow courses
in other departments as part of the concentration. Some specify particu-
lar courses or courses at particular levels, others only the total hours.
Some (particularly business administration and education) make very gen-
eral statements but then lay out several very precise programs of courses
for students to follow. For these reasons, the only valid generalization
is that a concentration may not exceed 42 hours in the field; but even
this statement has an exception in that students in business administra-

tion preparing for the CPA examinations must exceed the limitation by one
hour.

In addition to the twenty-two departmental concentrations, there are
five special pre-professional concentrations. There is a pre-medical
course, including four specific programs, which leads to the B.S. degree
after either four years at the College or three years plus graduation
from an accredited medical school. There is a concentration in pre-engi-
neering on a combined plan formerly in association with Massachusetts
Institute of Technology and now with Rensselaer Polytechmnic Imstitute
and the Schools of Engineering of Columbia and Johns Hopkins Universities;
after three years at the College and completion of a two-year engineer~
ing program, the student receives the B.S. from William and Mary. - There
is a similar pre-law combined course whereby students of this or any ap-
proved college may be awarded the B.A. after three years plus completion
of the first year's work in the Marshall-Wythe School of Law. There is
a com’ ined plan for students of forestry, whereby after three years at
William and Mary and the first year of a two-year program at Duke Uni-
versity the student may receive the B.S. from this College. Finally,
the College offers a concentration in the teaching of science known as

the Topical Major in Science, which requires 18 hours in each of two
sciences.

The numbers of men and women who have graduated in these departmental
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GRADUATING SENIORS BY FIELDS OF CONCENTRATION, 1956-63

Ancient Languages

56-57 57-58 58-59

Men 3

Women 0
Biology

Men 5

Women 5
Business Administration

Men 36

Women 2
Chemistry

Men 11

Women 3
Economics

Men 21

Women 2
Education ‘

Men 1

Women y3
English

. Men 15

Women 21
Tine Arts

Men 1

Women i
Government

Men 18

Women 10
History 6

Men

Women 14
Mathematics

Men 7

Women 8
French

Men 0

Women .
German L

Men

Women 0
Spanish )

Men

Women 1
Music

Men 0

Women 2

oo

N
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GRADUATING SENIORS BY FIELDS OF CONCENTRATION, 1956-63

Philosophy
Men
Women

Physical Education

Men
Physics
Men
Women
Psychology
Men
Women
Sociology
Men
Women

Sgecial Programs

Pre~-engineering

Men

Women
Pre~forestry

Men

Women
Pre~law

Men

Women
Topical Science

Total Undergraduate

Degrees Conferred
Men
Women

Continued
56-57 57-58 58-59 59-60 60-61 61-62 62~63
1 8 2 i 7 6 11
i 1 1 2 2 1 7
9 7 9 8 15 11 11
6 6 11 9 6 11 11
2 0 0 0 1 0 0
12 10 5 L u 9 13
6 7 5 5 10 13 12
0 g 3 2 3 9 11
9 11 9 11 5 13 8
0 0 1 3 1 0 4
0 0 0 0 0 0 1
0 0 1 0 0 0 0
0 0 0 0 0 0 0
11 5 2 8 2 6 1
2 1] 0 2 1 0 0
0 0 0 0 0 0 1
0 0 0 0 1 3 0:
170 188 218 184 185 253 282
143 163 169 190 190 212 262
313 351 387 374 375 465 544
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HONORS

! Ancient Languages
No Award -
Honors .
High Honors .

No Award .
Honors

1
|
3

~i Economics
i .
| High Honors .

English
No Award .
Honors .
High Honors .
|
«E | Government
bl Honors .
High Honors -
i Highest Honmors .
h .
é‘ History
L No Award .
Q‘ Honors .
[ High Honors .
‘ Highest Honors -
. Philosophy
i No Award .
Honors .
High Homnors .
i Highest Homors .
Physics
High Honors .
Psychology
No Award .

\' Honors .
\ ' High Honors .

, No Award .
i Honors .

k I Sociblogy
(it
X High Honors .

2t

CANDIDATES AND AWARDS, 1959-1963

1960

. .1
R
. .1
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1961

S
- .2.
. .1

and pre-professional concentrations over the past seven fiscal years
are shown in the accompanying table.

Independent honors work for seniors is offered by the departments
of ancient languages, economics, English, government, history, philosophy,
physics, psychology, and sociology and anthropology. Students may as
Jjuniors declare their intention to take honors work, but the formal pro-
gram occupies the senior year. It consists of a course of reading and
research supervised by a faculty member of the department, the presenta-
tion of an essay or project, and a comprehensive examination in the field
of the student'’s major interest. Essays or projects and examinations
are judged by a committee of not fewer than three members, including at
least one from the major department and one from another department. The
honors course carries 6 credits. To enter the honors program a student
must have a quality point average of at least 2.0. A student who suc-
cessfully completes the program is awarded the baccalaureate degree with
"Honors," "High Honors," or "Highest Honors"™ as his examining committee
may determine. The number of candidates and the number of awards in each

category in the various departments since the honors program began in
1959 are shown in the accompanying table.

Responsibility for Changes in Curriculum

Both the by-laws of the faculty dating from 1938 and new ones approved
by the Board of Visitors in 1963 recognize the responsibility of the fac-
ulty to concern itself with the educational functions of the College, to
make recommendations relating thereto, and specifically to determine the
academic requirements for earned degrees. The faculty exercises this re-
sponsibility through its elected curriculum committee of nine (formerly
seven) members. The dean of the faculty (who is not a member of the
committee but works closely with it) approves minor changes in course
nunbers and titles and additions

and deletions of courses when no issue
of fundamental policy is involved. Since it is mot always clear when

this condition obtains, the dean refers doubtful cases to the chairman

of the curriculum committee. The chairman may refer them to the whole
committee, which in turn may take the issue to the faculty. Each ‘year
most changes are unquestioned, a few are debated and resolved within the
committee, and one or two may be taken to the faculty. All changes, how~
ever made, are reported to the faculty in detail and in writing at its
final meeting in May so that anyone who wishes may raise a question. When-
ever a major change is proposed to the curriculum committee it is studied
at length, reported to the faculty in writing at least a week in advance

of a meeting, and discussed and voted on by the faculty.

Although this procedure has been regularly observed in most instances,
several important curricular decisions in recent years have been made
without prior discussion and study by the curriculum committee and the
faculty. 1Im 1953 the faculty was informed that the Board of Visitors had
decided to create a concentration in education. The details of the pro-
gram were worked out by the curriculum committee and approved by the fac~
ulty, but there was no opportunity to consider the merit of the proposal
itself, which many of the faculty regarded as educationally unwise. Later
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a School of Education was established with authority to determine its

own degree requirements; but when the potential conflict of two fac-
ulties responsible for the same degree was pointed out, the control of
the School of Education was limited to the graduate degree of M.Ed.

More recently decisions to create new departments of geology and of
theater and speech were made without prior discussion by the whole fac-
ulty, although these decisions affected distribution requirements in

the first instance and involved new concentrations in both. It has

been especially disturbing to the faculty when plans have been announced
in the public press and pronounced ycademically feasible™ before the
faculty has even discussed them. These instances reflect a lack of um-
derstanding of the proper sharing of responsibilities among the Board of
Visitors, the administration, and the faculty. No one questions, of
course, the powers of the Board or the fact that the powers and responsi-
bilities of the faculty are only those delegated by the Board. One may
question, however, the wisdom of reaching decisions without full consul-
tation and the advice of all those intimately concerned. What is lack-
ing, at present, dis not good will or the desire to cooperate but the
knowledge and experience of what cooperative educational planning entails.
The faculty itself cammot establish new schools, departments, and pro-
grams nor does it wish to obstruct their creation when they are justified;
but often it may be that the faculty can suggest sounder alternative solu-
tions to problems and it is the faculty which must fit new programs into
a coherent educational system.

Evaluation of the Curriculum

Studies of the curriculum have gone on at William and Mary almost
continuously since the late 1940's. Two major efforts deserve particu-
lar mention. A review of the curriculum as a whole was undertaken by a
special committee in 1952-53 in conmection with the "gself~ evaluation
study" inaugurated by the then-president, but this study was never re-
ported to the faculty or discussed by it. A study conducted by the cur-
riculum committee in 1956, which was the most intensive and exhaustive
investigation (particularly of the distribution program) since 1935, was
discussed by the whole faculty for almost two years through many regular
and special meetings. Its chief recommendations were never supported by
the administration. Most recently, the curriculum committee began a gen-
eral review of the curriculum in 1961. When the present self-study got
underway, this study was merged with it and continued by the regular cur-
riculum committee augmented with additional faculty and student members.
An initial report was submitted to the faculty in May, 1963. This study
is the chief basis for the present analysis and its conclusions are in~
corporated herein.

In its discussions the curriculum committee has been concerned with
several general problems. One is the question of external standards
arising from the requirements of professional accrediting bodies. We
have this in chemistry, music, accounting, and education. We have al- .
ways had a subtle or hidden form of it in the requirements of medical
schools, graduate schools, and engineering schools. The extent of this
influence varies in different departments. The net effect may be to rob
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a college of its free intellectual atmosphere and to turn the depart-
ment, and to an extent the college, into a mere staging area. A trouble-
some aspect of this issue arises when a college employs a professionally-
mlndgd professor with an implicit or explicit guarantee that he will be
per@;tted, or indeed required, to bring his department "up to standard”

as jgdged by, say, the National Association of Schools of Music, or the
American Chemical Society, or the State Department of Education. At first
the gxternal standards may seem reasonable but later they may take a di-
?ectlon inimical to the college's own interests. Curriculum change, then
is all @ut impossible except on the dictates of the external standa;d. A%
some point in history, college presidents are going to have to decide
whether they or the outsiders are in control.

Another very difficult problem which the curriculum committee, as
well.as the administration, has often complained about is course ﬁrolif_
eration and overlapping, and yet very little ever is done and everyone
Wonders who is to blame. In truth no one is exclusively to blame. It is
1nhe?ently difficult to design, control, and maintain a unified orderly
curriculum. An educational program is a system of interdependeﬁt parts
not merely a collection of isolated courses. A system requires more maﬁ-
agement than a committee can give. When the College was smaller and the
program more homogeneous, a dean could supervise fairly well: he could
spot-check proliferation, he could monitor the catalogue, and he had time
to refer knotty questions to the President or the facu1t§. As the Col-

- lege grew and became more heterogeneous it became gquite impossible for

?he dean to monitor the curriculum and still perform all his other duties
in cqnneetion with registration, evaluation of transfer credits, degrees
committee, graduate study, etc. In recent years, the dean of the faculty
has been unable to give sufficient time to the supervision of instruction
gnd ?o educational policy and planning. The curriculum committee, regard-
ing 1§self as a policy planner more than a policeman, did not or éould
not fill the gap. However, it recognized the trouble and warned in 1956
of the need for better policing of at least the distribution courses.
Since then, it is clear that even more policing, or management, is needed.

-A welcome result has been the addition, this year, of an associate dean

of the faculty. It.is to be hoped that this will prompt a more systematic
management of the distribution studies and a review and control of course

_proliferations, of which there are many. There is no question but that

our whole system has yielded to centrifugal and fra i ‘
C : gmenting forces and
needs to be tightened up. This cannot be done without administrative lead-

_ership and some actual policing.

. The.Soutbern Asgociation standards require that the curriculum be
in keeping with available financial and academic resources. William and

;Mary for several years went beyond the spirit of the rule; in attempt-
ing to do too much with too little, it stretched its resources thin. There

are many examples: elementary education without a nursery or kindergarten,

-and without a staff of child specialists; music and music education with-

out enough students to fill the classes; evening school without additional
staff to helg an already overburdened faculty; graduate study without
;dequgt? assistantships and fellowships or increased library and research
acilities; theater and speech programs without bringing in top professors
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to guide them; a new geology department without a good laboratory; ex-
tension service courses far beyond the scope of the faculty to control
or teach. All the while, the College was growing in numbers of students
and numbers of courses, and the result was lowered faculty morale, less
research, and less homogeneity of interest on campus.

General Education or Distribution Courses

1t was thought in 1935 that general education can best be promoted
by distribution courses which not only introduce the student by the sur-
vey method to a field of study but also cover the basic principles of the
discipline intensively enough to constitute a solid prerequisite to inter-
mediate and advanced courses in that discipline. This is a point of view
often said to be nfpaditional®™ compared to the more "modern" survey, in-
tegrated, or block-and-gap courses advocated by so many proponents of the
so-called "general education” movement. The College has believed that
the distribution course can serve two functions and that it is mot neces-
sary to have one course for concentrators and another course for non-con~
centrators. Thus we have had History of Europe rather than Western Civi-

1ization and Principles of Economics rather than Introduction o Economic
Behavior. Although the basic philosophy of the distribution course has
been maintained in the majority of instances and by the majority of fac-
ulty, it has not been without a continuing dissent by a minority. The
department of physics was permitted to introduce a parallel first course
in 1952. However, the two courses were claimed to be equally expressive
of the faculty's intent, the only difference being that one emphasized
mathematics and the other history and philosophy of science. Internal
changes have 1no doubt taken place within other distribution courses but
without receiving overt attention by the faculty. There is nothing to
prevent a department, especially if its personnel are not veterans of the
1935 era, so to change the spirit and content of a distribution course
that it no more meets the dual function originally assigned to it. This,
no doubt, has happened due to the sheer incapability of policing by the
dean’s office. Changes certainly have occurred. Whether some of the dis-
tribution courses have become largely preparatory for advanced courses
and have forgotten their general education function cannot readily be de-
termined. The curriculum committee has devoted a great deal of its time
to the assessment of this question without completely definitive results.
We do know that the tendency has been to suit the distribution course
more to the concentrator and less to the non-concentrator for his gen-
eral education; that is, the direction of drift is that way. But how

strong is the drift? No one knows.

Other changes have taken place, perhaps in a different direction.
The content of mathematics has changed almost completely since 1935,
along with the recent revolution in mathematics teaching. Philosophy
has changed from a course in logic, as was originally intended, to a

course in the history of philosophy; this change, however, was done with- .

the curriculum committee’s permission shortly after the introduction of
the 1935 curriculum. Since the original curriculum required a distribu--
tion course in either philosophy (Logic) or mathematics, it is interest-
ing to note that philosophy became less logic and mathematics more SO.

8l

The i i
fresﬁg;ioigg?zigipggtmgnt is now (1963-64) experimenting with a new
analveis mome L i% utlgn course which emphasizes logic and concept
analysis betwln 1§? with the faculty's original intention. Thepal_
rernatl : een p-110§ophy and mathematics has always been criti-

y a strong minority of faculty opinion. Perhaps the new course

in analysis of concepts will d i i
o anal mathematics.p evelop into a worthy distribution alterna-

ity Egekzzgorlzzigplnlon has always Peen skeptical of the College's abil-
reeommendatiggs hazecggzgoiags Eggtdizg;igﬁ?ionbcogrses' St Seo timEé
i ing be done about it."
disiiiﬁuzggﬁ sgzeone needs to "watchdog" the distribution cguigés aﬁg the
distribution Et §§am :s a whole to make sure that it is kept up to stand-
Sra and fpar it not changed by departmental action alone. Either the
dean of che facu dY negds @ore.tlme to devote to this purpose, or a new
commitiec on the llstrlbutloq is needed, or department chairmen should
meet, mor theggelZcz'to coordinate their work. A debilitating influence
e menront vexe dlgn of dgpa?tment chairmen and other faculty without
o S thag T ho? their interest in the system, which leads to the
Phe pocaren. o a chairman may bg employed who is out of sympathy with
the point.withe ;urrleulum committee has been able to do no more than
natiﬁg tHe distr'ﬁ':ym, and request that some means be found for coordi-
pating the dis ribution program as a whole. The course offerings in dis-
frabution have increased ?ather than remained constant. Several substi-
for‘sophomore Eﬁui?eg. Fine arts or humanities may now be substituted
physics as a dis%riguéiogegiggzczas ggigoiggsdhto ?iology& e e e
economics, and government as a soéial science agacﬁegfag e chimace Y
, d . hes

e e i Giefernt Yo For paticila, ittt S e

e : C b oss in that igi
distribution philosophy which represented the sygggﬁggigtggﬁeigi Zz&g:nal

tion point of view. Th i i
tlon point of Yiew us there is not as high a degree of unity today as

Courgggpigdfzzgghfhe agove requirements in 1935 was the placement of the
mbering of Courzzsan sophomore levels, providing a rationale fdr the
fumbeting of coumse - For example, a student then was required to take
Hiotory was Conght .sc1ﬁnces (history, economics, government) but only
were. excladed foom govermment and. eoomomios WItil the sophomore year.
; ; i e sophomor
mere vas 3 theory behind this programing: _all students should takd
. ‘ social sciences, an

siggzdezggsgngozgrnment or.economics in their sophomare gezgeZchglgd-
yane governmen: 102. At f%rst, a few students escaped history and took
conld ovcime his:n economics as sop@omores or juniors. These students
fould escape I fror%éahowever, only if they could find something else
fo oo advisgs n year. There.were very few courses for freshmen
not aamoond advi rs were to see to it that altermatives to history were

ithout reason. The individual student's course of study, then

2

depended upon the numb -
systen. er of courses available, and the type of advising
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bg instituted on an experimental basis for at least some students, and
. that a tight -

f this system have now broken down. Since ) (2) a ghter control of the present d

The control features o

; ) istribution program be estab-
e O eial science in their ] l;;hed. lYlth rﬁgard to the first recommendation, it is known that many
more students are being permittgg EZPEECZd bz trial and error proce- o other colleges have received financial assis

1d program
freshman year, the o

. . - , experimental programs
fessor of government wishes to insure that his stu
dures. If the pro

: ke freshmen into his classes, ; WEEtber or not they ever prove to be better than the trad%tiogal program. §
h had history by refusing to take both history and govern- . Wlll%am and Mary hgs th sought such suppo?t and has not instituted any ;
dents aYed that the student merely escapes Dbo ot be bad education : new ideas along this line. Yet there continues on campus a vigorous I
he may find sociology and economics. This may nEd in 1935, and ‘ minority voice in favor of new programs, of experiment, and in some cases ?
ment.bY_takl?% different from the program enVISlonf eneral education. ‘ of different approaches entirely. Students criticize our freshman year
but it is qui'eal change in the College's program O cﬁoosing courses - as a dull one for the better student. Unless we give some response to
hen?e a practic erless. More and more stgdents are n Some are ear- : these voices we are likely to find outselves in a position of choking off
Adv1§ors are pqw_t and intent of the orig%nal progri.o ality points. more debate in the name of tradition than is wise and of stifling student
outside the-spliiowledge' many are frantically seeking qu interest. The only alternatives to sensible experimentation are rigid
nestly seeking i freshman "escape hatches,” that ; traditionalism or radical revolution. We recommend controlled experimen- i
reshma : id o tation. 5
These changes haﬁe ?ﬁggigza:ZEStPrepared student Ca§tsgze§;$e;izzg;y o
is deYices wherﬁbyfzcilty had in mind for him and subszzogomics, or e There are, of course, substantive questions remaining about the
studying what t.es or sociology, but speech, freshmanfew students come L character of the traditional program as currently modified. For example,
not only economéqustment. It is true that some Veryean history and are, 5 the curriculum committee recommended in 1956 and the faculty voted for an
psychology of awith an excellent backgrougd in gurgzke a sophomore so- ! increase from one year to two years in science distribution requirements
?o the Co%l?%eof advanced placement, PerwlttEd dobe condoned under our i and also for the inclusion of mathematics and experimental psychology
in the Spirit their freshman year. This $OUl ration and competence ’ Seven years have gone by without action, except to proliferate by adding -
cial science lﬁ rovided that the student’s Pregie old system of 1935 , one altermative (geology) which adds no second year to the student’s pro- P
pasic p:ziiigﬁez’ PBut this is not always d§2§6mmended in 1956, with " gram in science. Without intending to criticize science teaching at
es - . s - 1114 :
ﬁzzebroken down gndlihgﬁﬁga?eszizizgzdﬁyafreshmen- o William and Mary any more. caustically tha
open selection of a :

. d the two
. including geology and T

. ciences five courses, the original

In the na?uraioirses are now available r%thS? Ehigurses this means
Parallelqpﬁzslgsart from’the merit of the 1n%%v1 uiurses pather than three
three. Quite ap . for quality in five ¢ 11. Simi-

t inspect ior : dards of them all.

that a watchdog mus ional values and stan the three
ice the educationa tional value of

and try to police the common educatil Lo homore
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ilable to the stu N literature fine a R
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standards are equivalent?

dents elect second or third courses in th
age of science, and with our peo
it is distressing indeed to find
mong those with a professional or

1

e sciences. In this so-called 1
ple’s survival thought dependent on it, o

so little interest in science except a-

vocational attitude toward it. Science
contributes less to the general education of our citizens than it should.
Whether William and Mar

y should require 2 or 3 years of science or whether,
if it did, this would b

e sufficient to kindle an interest and enhance the '
wisdom of students is,

of course, debatable. But it seems, on the face of
it, doubtful that we should contin

ue to require no more science in 1963 than
we did in 1935. The science divis

ion should be asked to address itself to
this task and to make specific recommendations.

has come very close to recommendin
matics, physics; chemistry, physic
ment.

The curriculum committee
g a two-year science sequence: mathe-

that course proliferation with- s. But it cannot reach unanimous agree-

3 +o believe, therefore, ‘ am less unified,
There 1S_£e:§gg program has tended to make thelpriggs available to
in the d;it§Zdu less open to inspection and control,

more scattered,

3 thetic
i i tile or unsympa
sment, and more prone to Invasion byaggssocial soience—- |
Tnrercete. B h division-- humanities, science, d evaluate their common.
interestS-i Eaggain its own distribution courses au
should review :

aims and content.

Another difficult and continuin

g problem is the role of foreign lan-
guages in the preparation of an edue

ated person. The curriculum committee
expressed the view that every student
should know one language other than his own sufficiently well to use it in
furthering his own education, which means, at least in the modern lan-
guages, that he should speak it passably;
read it easily. Few of our students today
level. Whether this is the fault of the fa
guage departments, or of the public school
bresent method of teaching the beginning co

sndi-
said it must be pointed out thatezhe égither
far as can be determined, good ones.

t}ley re tlle best ones Wh. t r t ey e one W:]t t]le Otller' are se aIate
p
e he h m Sh h Py
a ‘ 2

3 nded ,
iculum committee recomme e -
; i ive study the curricu lege develop SO
questions. Aftergégtzgglagain in 1963 - (1) that the gZialgeducation could
twice - ones 1“l%ernate programs of distribution or ge

means whereby a

When all of this has been

at the very least, he should
vidual courses are still, so

have met the requirement at this |
culty as a whole, or of the lan-

system, is hotly debated. The
urses in French, German, and
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Spanish is widely regarded, even among the instructors, as a failure

and needs a review beyond the scope of this committee. The added l1lab-
oratories, the split sections, are judged by students to be inefficient.
Many sections of the distribution language courses are not conducted in
that language and the same can be said of some foreign language courses
at the intermediate level. Admittedly, very few courses, in other sub-
jects, have reading lists that include foreign literature; indeed, it

is a rare professor who can use & foreign language, a fault of graduate
schools and America generally. Nor does the library provide foreign
periodicals to any extent. The distribution-language professor can't
correct all of these deficiencies but perhaps we all could make a spirited
effort at training the next generation better. We should require a mini-
mal knowledge of a foreign language as an entrance requirement and couple
this with a requirement of a distribution course at the 300 level, in
that language in college. We now spend exorbitant effort on language
instruction under the banner of "general education™ which is either of
high school gquality, or is mere grammar, or is taught in English; it

is in one way or another much too far below ideal standards of general,

liberal education.

0f growing importance is the increasing need to articulate all of
our distribution courses more closely with the high school curriculum,
and not only in languages. While many of our students still come poorly
equipped for college, an increasing number is better prepared than ever.
Diversity among freshmen is increasing. For the first group we still
offer a number of freshman courses which are in large part below college
standards. For the second small group we have advanced placement exami-
nations. There is still much to be done in redefining what we mean by
the distribution requirements for both groups. The curriculum committee
has recommended considering a plan for pre—distribution courses such as
fpeshman grammar and composition, parts of freshman mathematics, begin-
ning courses in foreign languages, and perhaps beginning courses in sci-
ence. The committee 1is still undecided whether these should receive any
college credits; the inclination is to deny it. Coupled with this is
a recommendation that we begin to define our distribution courses as
second and third year courses, leaving pre~distribution courses, Or more,
as prerequisites. The point is to define the goal rather +han the be-
ginning. The nurber of distribution courses could be reduced but their
level and quality increased and, hence, more readily policed, evaluated,
and understood. This means a redefinition of general education in texms
of more advanced courses. A clearly stated redefinition of this sort in
each area of collegiate study might help the high schools do their job
petter. Many of them are already teaching part of our freshman year;

college may have To start with "sophomores.”

At the present time the curriculum committee is nmot agreed on all
issues involved in the general education-distribution area, but it is

agreed:

(a) That all students should devote, under a faculty-
sponsored and monitored program, the equivalent
of about 68 to 70 hours of study instead of the
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p:ﬁieni 50 to §0 hours, thus increasing the
general educational requirements from slightly
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s -

ly women, insi i
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and consequently students f
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improvement. The problem is one of placement; gpeigggstzgegzrgtﬁnd
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dents should be placed in graded classes or given physical exercises.
Also, is it necessary to succeed in a variety of team and individual
sports? Why not let some students concentrate more in one or the other?
The committee does agree that required physical education should remain
on a non-academic basis and that its grades should carry no academic
quality points. Some favor the awarding of letter grades. This is of
small consequence either way, provided that no quality points are counted
in the academic program.

Tt is further recommended, as a practical matter, t+hat the program
of distribution studies be used as the chief base for evaluating a stu-
dentt!s normal progress toward his degree and that, accordingly, gach
student be regquired to achieve a C average in distribution courses in
order to be eligible for the bachelor's degree. There is some minor dis-
agreement as to whether this should be interpreted immediately as a qual-
ity point average of 1.00 under the present program oI whether it would
be better to start with, say, a required QPA of .85 or .90 and try to move
to 1.00 over a few years period or whether to develop some non-numerical
system of counting grades. There is no disagreement on the general prin-
ciple. The theory behind this is simple: the faculty, which has the
responsibility for defining the student's course of study and for grading
his work, should expect no less than a standard of student work equiva-
lent to an average grade of C in those courses of study which it regards
as the core of the student's education. TFew professors really regard the
D grade as satisfactory scholarship.

This recommendation is urged not only as sound principle but as a
specific corrective to a present unsound condition, namely, the retention
of many students on campus who are below standard in their distribution
courses; many of these manage to graduate by gaining compensatory high
grades either in their concentration courses, or in technical courses,
or in elective courses nonessential or peripheral to their program of
studies. The seriousness of this situation is indicated by a study made
of the class of 1963. This class contained 480 graduates. A random
sampling of one-third of the bottom quarter shows the median quality
point average achieved in distribution courses to be only 0.677. The
highest ranking student in this sample achieved a QPA in distribution
courses of 1.096 and the lowest ranking student 0.347. Ninety percent
of the sample had averages below 1.0, 88% below 0.9, and 71% below 0.8.
Since these students nevertheless managed to graduate, it is clear that
they must have garnered their higher grades in electives or in concen-
trations and it is suspected that many of +hem deliberately sought "easy"
electives and concentrations for the sole purpose of acquiring quality
points. A few students openly admit a cynical pursuit of quality points
and simultaneously express contempt for the goals of education pronounced
by the faculty. The size of this cynical group has not been determined
precisely by scientific investigation and, hopefully, it is not large,
but any size over zero is too large for a college community's approval.
The College simply must do more to discourage such pseudo-scholars. No

doubt many in the sample are simply poor students, not "college material,”

but time has not been available to investigate their aptitude test pat-
tern or their high school grades to see whether their college performance
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men, freshman seminars, and freshman ' T witE Frooh
2 , essays. Also why stop with fresh-
Tz:.uinothgd"Great Bogks," or any other Common Course, prgves effective
et ue lqs%.er extending it to the sophomore year. Perhaps it is not ’
idealistic to hope that the time will come when the chief officer of

instruction, the dean ill di
mazy dutiesf , will direct the Common Course as one of his pri-

The Southern Association standards insi
. L insist that there be a re -
Eizﬁﬁigp;;mggntﬁgrg of.iuzgect matter that expresses the educatio;g%
: institution. In review, do we see that we ha' i
zsgiyagzuggi%e%ekwitgndistribution option; have it? At Williamvsnghéziy
akes English but he has options in language, i i
nt : , n sc
iﬁdzgiial :ﬁlencgz and in logic-mathematics. No doub%usgmé commo;ezgié
nizablees Wi:hoiﬁlons but ig is not always constant and always recog-
. e recommended tightening of supervisio i
more recognizable-~ it once was-- and with th tion o & com onoome
ddition of a
course for freshmen and possibly one f oo i be mor
me bl homores it would b
The further addition of some common 1d ®the ol
1 tio advanced common courses would cap th -
tion. If these things cannot be done within the near fufure,Ptheecigfu

lege will have to think serio i i
. : usly about i i
curriculum in general educati.on.y instituting some variety of core
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Concentration Programs

Accord‘]ng to the cata]og“e the fol lo‘ﬂjng T I es gowrem Concentra_.
°
tion:

(a) The whole program of concentration shall represent
a coherent and progressive sequence.

i : i ith the head of his
dent in consultation wi )
®) iggoitgepartment shall select thehgogrsizmggzeion
: i t thirty
tration. Of these, at lgas
EiZdits must be with the major department.

i any as twelve ad-
department may require as m
) giggonag semester credits in courses from that

department or from other departments.

i field in which he has
tudent concentrates in a L
w2§2i3e3 credit for a distributiom rqulrgﬁegtéoizgg_
zredit shall be counted in the total field o

tration.

e
No student shall be permitted to gpply towaig.zcieggzld.

o e than forty-two semester credits in a subj ot Hed
?ﬁz subject fields include: Biology,.Bu512§siiSh nie-
tration, Chemistry, Economics, Ed\.lcat:LonJE G%eek ’History,

F;ench Geology, German, Government, re K, Hstoey
??zgﬁ Law ﬁathematics, Music, Philosophy, Fhy ic

c:tioﬁ for’Men, Physics, Psychology, Sociology a

Anthropology, Spanish.

) ee
No student shall be permitted to zgglyizozzzﬁnzcgigr
twenty-one semeste? credits "
2g§§szga?.n any gne subject field mor in any one depa

ment.

mester credits in Ele-
ts may apply twenty-seven se S -
iﬁggigy EduZatgon and twenty—four semeztiﬁeczegltzegree.
Secondary Education respectively towar .B.

P . ..
g l 2 Ed >
I.h.e over Ildlxl ruie 18 or Sh.ou.ld be th-e flISt one t]lat tlle w}lole

gr
pIogIa]n Of COIICEIltIatloII Sh-all IEPIESeIlt a COhEIeIlt aIld PIO essive se-
ence. Thls 18 Sllg}ltly amblguous as tO WhE‘ther Only t}le COI]CEl]tIathIl
qu' USI]

ential.

hole last two years is meant to be cohe?ent‘angasiqgeen Al o
o th? Mo i ted as the former, although it may e e e
e lat 1nter¥rean case there is great disparity among ? e
oo matter flﬂcohzrence." Some require only a quantity ore ars na
B e emire 1o 300 courses (indeed, history has nong),tié:eit g: re
oo Eew 100 o o es. Some department chairmen complain abecause o aon
Po f?w o couys: in a coherent sequence for all stu@ents coanse o
Do heyond milqracontrol: avercrowding, u:nderstaff:Lng:,L a?a) e e
tozs’zeigngotbildoubted that the student understands rule
But 1
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requirement or that the degrees committee ful

is, some strangely incoherent and unprogressive sequences are offered for
degrees and, sometimes after struggles among committee consciences, ap-
proved with mercy in spite of the agonizing realization that the student's
program meets only the barest minimum of quantity of course work without
proper respect for pattern or sequence. The degrees committee has too
many of these doubtful cases coming to it. Their temptation is to blame
the department chairman for not having exercised power under rule ),

an advisory "control." Rule (b) is consultative, not prescriptive. De-
partment chairmen do not have power, beyond their catalogue prescriptions,
to enforce each student’s sequence of courses and this leaves, sometimes,
a gap which permits unwise selection by the student. It is clear that a
tightening up of sequences is needed in some departments and, perhaps

more important, greater clarity of statement published to the student.

The course-numbering system itself once was a fairly good guide; one
simply followed the numbers to the next course. This system is now bro-
ken down in some departments and needs overhaul.

ly appreciates it. The fact

Rule (c) may well be questioned. There is among the departments a

wide range of concentration requirements which may be questioned, at least
on the ground that some students seek the "shortest, easiest concentra-
tion" so that they may have a freer choice of electives. A better scheme
might be to separate the two parts of rule (¢), keeping under (c) only

the intradepartmental credits and adding, to replace "other departments, "
a system of minors. In short, require a minor subject, or even two

minors, for the degree and require that they, too, be coherent and pro-
gressive.
Rule (b), especially in conjunction with the stipulation that dis-

tribution courses must count in the concentration, is especially dubious
as a definition of a concentration. No doubt most people think of the
concentration subject as the main occupation of the student during his
junior and senior years and, indeed, the preface to the rule seems to
say so. Yet a student in, say, history which requires only 30 credits
total, takes 12 of these in freshman-sophomore courses and has only 18
to take in his last two years-- hardly a "major" portion of his Junior-
senior 60 credit-hours! Or, in the sciences, a department may (though
none do) require only 30 credits including the 10 credits allowed the
freshman courses; again, this leaves only 20 hours for the "major"
concentration. The point is, the 30-credit definition of a concentra-
tion is silly if it means simultaneously to define a junior-senior "co-
herent sequence" and then permits a third or more of it in freshman or
introductory work. The recommended solution is to define the concen-
tration in junior-senior courses. The committee has not agreed on the
optimal number, but it should be in the neighborhood of 20 to 30 credit
hours, i.e., from a S5th to a Yth of the total college program, or in
some sciences more than this if justified, and varying somewhat from
subject to subject. IFf degree certification is ever to be solely or
largely based on a departmental comprehensive examination or if we de-
lete credit-hours from all courses, the particular number of concentra-
tion credits would matter less. The faculty has not yet been able to
agree on the institution of comprehensive examinations. This committee
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Further, we should endorse the

idea by requiring some reasonable split between 300
th 300 prerequisites for some 400

courses, or some other equivalent gradation.

pecommends abolition of credit-hours.

"ecoherent sequence’
and 400 courses in the concentration wi

The limit of 42 hours in a subject field will have to be revised
if the concentration is re-defined and the term "subject field" needs
re-definition also. European and American history may differ more than
government and American history; botany and zoology or physiology over-
lap very little but must both be counted as ome subject field? Ome can
study Soviet commmnism in at least four different "subject fields™ and
educational psychology in at least three, including military science.
What is to be permitted in accumulating a tooherent and progressive se-
quence” within a subject field? Some students should be permitted more
than 42 hours of present units. A simple solution to some of this hodge-
podge is to require that a student's whole program, not only in the con-
centration, be "coherent,” if possible progressive, and not overly spe~

cialized.

Let rule (a), the "coherence"” rule, apply at least to the whole
junior-senior period in particular (and to the whole four years as well).
Let it dominate and over-ride all other rules. This would help solve
the ancient riddle as to "what is a technical course?", which has plagued
the degrees committee under the 21-credit limit on techmical courses.
"Overly technical™ programs are more easily discerned than technical
courses individually appraised. Strong administrative supervision here

is mandatory.

dent, at the end of his sophomore

We propose to require each stu
year, to file with the degrees committee or the dean of the faculty a

plan of study, including his courses in concentration and his minor
sequences and some courses listed as "elective." This plan is to be
either continued in force or revised before each succeeding semester,
with revisions subject to review at least at the beginning of each year.
Reasonable variations will be permitted from standard programs but ex-
treme deviations will not be, unless they are coherent. Strong action
by the committee against, say, 5 per cent of the worst violators, would

have a powerful effect on the student body.

The rules for concentration are not always being followed. - The

electives rule is consistently violated by some departments, the more
professional and vocational ones usually. One department chairman stated
‘that his concentration leaves no room for electives! Yet he is not
castigated; his students are awarded degrees in clear violation of the
faculty's requirement of nine hours of electives. There are other ways
to professionalize the concentration years. One is to schedule required
courses in such a way as to preclude the student's taking anything out-
side the concentration department during one or more semesters. A chief
offender here is education’s scheduling of full-time practice teaching
for half a semester, which blocks out all but education courses in the
other half. No doubt an excellent scheme for practicing teaching! But
what of its place in a liberal arts college? Students complain that

9t

they miss one entir
y entire semester of college;
E;::néggéat@hls 1; Enother instance ofgignf
ion. ikewise, the i
prue o 1. ) accounting program i i
mc accozﬁ:gnlt includes 1s."teehnical"; doegrthigezzézzdng elect%ves:
Lingoccount Eugrgﬁrgm requires 43 hours, one in excess of ti bl
. € excess may be in an ever so slightly difgei:g:l
n

"subject field." s i
\ em s
is needed. » antically. Again, strong administrative supervision

it is replaced b
: ) y teacher
lict between training and

The Southern Associati

lation s
sequencg of courses in concentr
clegr limitation on the number
It is hoped that the above reco
these standards.

tandards explicitl i
; Y require an ord
i;lﬁgirabozi the elementary level :;éya
S allowed in specialized ar
S N , eas.
mmendations will guarantee alignment with

The College seems to h
centrati S ave been going on the i
2 carefiinezgiig %gclude at least 21 or 24 hours §§S?E§§§§f that a con-
arecs in loas ation of some students! actual programs Senlor work.
‘ 3 reveals that this is not always the case aggzozsgd£§: d;—
major field, ancient lan 300 and 400 level cour in his
N = guages. Man ses in his
found which contain less than 21 hou¥s°§?e§ogtgg§nﬁga D o be
°

courses. This may only be ti
not be.” Aloums therz o ;2a:§§1fact of the numbering system but it may
igeeievel (sophomore) courses are
dEtermgsegdvagced courses %n others, comparative diffi
gote profeésorscfggmgagit 1n‘the numbering system or i:u
profenmorsosor ievel at hls.200 level course is "higher" th
Tn amy ense thog ey course, it surely must take a Solomon toag oyl
couTess o shins Suba.:erlous problem to anyone trying to eval :eide.
o enplonic standargl ted for Qegrees. Clearly we all need mga © ?h?
Bachelnz's geprendar S of quantity and quality of work re iredrg r The
not Geonerats but’ spec%ally in the concentration. The ggt ti or‘the
fairsy perare B some tightening up is in order. No doubt this can.
y be started, perhaps accomplished, by closer eoggziagign

and more discussi
the dean. on among department chairmen, under the leadership of

1ty is not easily
it more hasic?
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The College awards both
the B.A. and

ment . . and B.S. d

g ;hszgggtazggze in the sciences award the B.A?grgggio A gepgrt-
award either the BOXIY thﬁ B.S. Geo%ogy, mathematics aﬁz’pg gg;itry,
cally oleas. Wb +A. or B.S. The distinction here ié not h¥ oEy
only one? éhe Bysshg:ld Soge departments offer both de philosophi-

.8. degree does i s 3
not, yet mathematics itself awarﬁsqgiiﬁegagggmatlcs’ which the B.A

the student? i
t's choice. The B.S. requires English literature instead of

its alternatives and i
t requires F
But Russi . - quires French or German o .
would h:t:nt;ShHOt available as a distribution cour:eRuzglan o eonguage.
‘ ave taken another language for distribz’n:iona e
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biology, chemistr and physics departments think of their programs as ; .
= 4 P : 5 § Physical education for men,

ble with the B.A. degree. Some students gain the as a concentration field while J
> enjoy-

ing the same dubious status, has not the same ai

in some way incompati
impression from this that the traditional B.A. is of lesser value. Re- 2 . s
consideration of this issue is needed. Why shouldn't the above depart- , ii;ﬁz about it, at least on this campus. For onz gﬁiglquzehand con-
ments award both B.A. and B.S. degrees? The science student who wants classil? ElaSSICal Greek thought, which is generally'sgfmi h 2 sonc ent
to take Latin or Greek or who prefers humanities to English literature . academ?lsds and other scholars. Further it competes less o ﬁevered by
is marked as out of line. 1In any case, the requirements for the B.S. , it h L eParFments; no one is heard to say "I can t with other

: as a relatively small number of students sach it better”;

; and it is, at worst, said

criteria into our under- to be fairl
irly harmless recreation, even by its opponents. It Has no very

represent intrusion of professional or graduate

graduate curriculum. ; active oppoment
: s among undergraduates. Its su .
. . : . - orte A
Science is not the only, nor the clearest, of the instances of pro- ; 2§?Ehrole’0f sports and athletics in the avocggionaislggéntfto the promi-
fessional-vocational influence on our curriculum. Education, physical o +h can't be.denled. The arguments, pro and con of our people,
ose surrounding the concentration in , are not parallel with

ot . education si
her ways to train teachers and there may not bhe m:g;yo$§giu:§y§h§re —
o

train coaches. i
: es Furthermore, the physical education concentration is a

IlatuIal one fOI th.e ]"a]]y atllletes pald by th.e CO ]e e t() ome ere ]u]de
l g C h r

inistration offer concentration programs;

all three have been challenged especially by students on our committee
as unworthy programs of concentration in a liberal arts college. They
exist at William and Mary as concentrations either because they are de~
rivatives from earlier college or school status or because they were
forced on the College by external pressures or demands of the state.
Whether their existence, as concentrations, is compatible with the aims
and purposes of the College is not a mere problem in semantics or logics
the question has been, over the years, central to the guestion of the

very nature of the College.

education, and business adm

Business administrati i
S ion is another st i il11i
Mapy? i ory. It is one
e zozbgﬁgezlgen?s in college education, to see whether ito§SWlill?gland
Lo con Contrasgs%neiﬁ course and a liberal arts education Me
o e typical school of commer ;
L _ ce

?Z Egiyfigﬁi;y. Thehexperlment seems to be workiﬁg
, € apprehension about its di i
o ver > 3 Ts direction except e
e 1i§:§ ihe technical requirements in the accountigg’pgor?:ﬁs, o J

i al arts part. This needs continuous watching & cverwhelm

It is in 1
aqd.has been approved
fairly well. There

Education was installed as a concentration without faculty dis-
cussion, so no statistically based faculty-wide opinion can be cited as
to its appropriateness here as a course of study for the B.A. degree.
Nevertheless, it is widely thought of by faculty and students as voca-
tional and professional in nature and unworthy of the B.A. degree, and
as such, to be studied either in a fifth year or at least in addition
+to and mot as a replacement of a concentration in a regular academic
department. Those who urge the "need of the state for more teachers”
argue that the concentration in education actually provides more teach-
ers than would otherwise be possible and by implication more than would
several other possible schemes of producing teachers. This has mnever
been demonstrated in fact. Yet even if true, it still means that the
teacher who majored here in education and who is teaching social studies
often wishes that his college had once required him to major in a social
science instead. A great many high school teachers say this and in ad-
dition, that their education courses were relatively insubstantial. How
many elementary school teachers say this is not known, but probably fewer.
At any rate there is not the active battle on campus over the concentra-
tion in elementary education that exists around secondary education.
This is not to say that elementary education is strong for it is mot;
it is weak. The department needs strengthening if it is to continue,
especially in the area of child study.

In s
for tin mggﬁagzétthinuﬁdergradugte degree programs at the College are
L somé . eeping w1th.the aims and purposes of the College
Chies of wire eom tﬁOSSlble exceptions and some questionable patternsg ’
ho redureqion is elconcentratlpq in education. The issues could e;sil
op Teduced, 1 solved, by a@ollshing the concentration in educati Y
in secondary education, but this may not be realistigCa on

Just as i V

ferent studenggf ::e§¥m§2 g;;ﬁiéslgrggbégggme Eo deiign o widely ats
e : , . gn for a seni i iali
kigé iftﬁggﬁgizéngeEQuca?lonal experience. Some departnggzsﬁav:ngizllSts"
seminag. | oduired orlor 1ntggrat1ve‘experience_— a research projéct a
or AT, or 0 me;'el a req_[ulred‘ senlor course. But some departmenté do
couéses e inheaniiqulre gelectlog from several advanced senior
fion 15 not uhoily Sat-yfare 1nt§gra?1ve in character. That this situa-
sontor haot ¥ . isfactory 1s witnessed by the many discussions of

» Senior comprehensives, and senior research. °

N . .
Lege dzghiggtgii come ygt ?f the senior comprehensives idea but the Col-
Five yeare or ; permissive system of senior departmental honors stud
hepepaars gfé egun by.four degartments, ten departments now offer Y
nothing butyfarr ﬁlitcredltst This program is judged to be better than
thap o8 but fa is o] of an ideal system of homnors study. It is hoped
oh thé an mproved and extended but the need for honors will .
ole College approaches the philosophy of honors work vane

Some solution to the education issue is imperative but the com- S
mittee cannot agree on whether it would be best to abolish the concentra-
t+ion or to award the B.Ed. degree for it, which seem to be the only al-
ternatives to the present system. But the present system is a Board
directive, recently reviewed by the Board.

T . . .
he curriculum committee and this study committee have concluded
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iy i e e

i i i i i the "general education”
ome continuation of the distribution or : ?
Eﬁgz zhould exist in the student's programlln tge s§n22§e§izrﬁa?g§ l;t
i i details. non- s
has not been possible to specify the > ; jor, 1
hilosophy of science in
is felt, should take some such course &s p 0 e S e
i i i hould take something like "a
senior year and the science major s : Ko
inci that the senior oug
modern world." The principle is clea? the L ight to be en-
ichi i i i ide his specialization, instea . .
riching his life in an area out§1 ' 0 Instead o2t
i i ductory or vocational c
sometimes happens, hunting for 1ntro_ > . e e o
to loaf in his senior year. .
up an "easy" schedule so as t e o vaar
i1li ludes only 12 hours during .
B o 1o mecre Ma?y gt h onomics, freshman speech,
hich is secretarial science, home ec ics, n Sp
E:if oi Zareful examination was made b¥ ;gég cogﬁztggsdgfrggzaﬁigriugi
the students graduating in the clas§ o . e e
i i thing more? Too many
of this loafing. Shouldn't we require some yof th
their college career to prov X
students are known to have planned Are e eroing
i i i juni for the specific purpose
working "overtime" in the junior year e e etait to 60 an
off in the senior. Would it not be wiser P ent to So.2
i faculty to plan the whole cu
range its courses and for the Dl e W Cthesarly role
ay that the student must expect to play r e
3§:§ ﬁewbzcomes a senior? Seming?i, %rgaz ?iggzaaihsigz%iié% ﬁigg; Eg
ort this role. A bit of inte 2 g
ganggdazgiigppif it meant the students were really reading good books
ofgtheir own’choice; but many don't even read the newspaper.

In this connection, our M.A. programs m%ght be meitionid.thif in-
tegrated with certain senior cgursES, theydm;EZE zgé%eagep Tﬁe he  die
ior!? its; if separated, they may da L . ) )
iﬁgzgg ioggi:lM.i. might stimul;te where the terminal or vocational M.A
would probably deaden the atmosphere.

i but it is, for many,
the senior year is not really bad . :

t eigi:gggarzat demanding and it does need thoughtful reconsiderai;on
zgd some imp;oving. For those seniors who now enjoy goqd honoricxgmiﬁded
ood seminars, and close contact with grofessors at their resgﬁe senior

%est the sit&ation here is very good 1ndeed.. But fordm]aalny;pe he senio
year’is non- or anti-intellectual. Eviry zenlordsggii insolvgng o ok

in some minimum of genuinely advance K 8
girzigigf;;o;g seminar work. The rule permitting seniors to carry re
duced loads should be abolished.

Total Program of Stud

Having considered the distribution and the concentraﬁion gggggams,
it is time to look at the whole gouz yea;i Oftﬁgtigg;exgzrsaﬁf'this come
typical groups of students. e s
;?:zzihagi tﬁz curr%culum committee both make strong comments here.

Our curriculum is regarded as slightly too ﬁas¥ zgﬁmgﬁeyzzztezngtu
dents. not sufficiently challenging to them in tt; :enior year.’ A e
excep% for honors students and a few others, in 3 O e he poorer
same time it is regarded as too difficult.or too a vgnc:eeking he poor
students who nevertheless manage to stay in college by
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weakest spots. Some of the better students

elect for themselves wise
programs of stimulating work;

they take pride and satisfaction in their
degrees. Even some of the better students, however, become loafers in

their senior year. The poorer students are under exceptionally strong
pressure to succeed in collegiate work above a level for which they are
prepared and they ‘become an unhappy lot: the work is more than they can
do; parents push them toward high achievement; faculty spend extra
time with them in remedial help. These poorer students react in dif-
ferent ways: some exploit our weaknesses, and with great cynicism; some
give up; some fight through to "over-achievement." There is still a
great deal we need to know and to do for and with these groups. A coun-
seling office devoted to research could be of help here.

Of great concern is the large number of patchwork, second-rate,

make-shift programs of 120 credit-hours offered for degrees. As noted
above, the committee spent days reading the records of individuals in
the class of 1963 and tabulating their course selections. They nearly
defy statistical summary. The impression given, however, is that most
students in the top quarter of the class have chosen well and done well,
but half or more in the bottom quarter of the class have followed pro-
grams hardly worthy of the name of collegiate education. As pointed out
earlier, too many of these-- and indeed too many in the middle half of
the class-- have programs overloaded with home economics, military sci-
ence, speech, television and radio, secretarial science, and other vo-~
cational and technical avocational courses. The comnittee agrees that
no one or two such courses is bad, it is the overall program which is
bad because these courses may displace a substantial portion of our in-
tended college education. The curriculum committee recommended that no
more than 10% of one's college work be permitted in these subjects. This
self-study might well endorse this view or some reasonable equivalent,
of which there are many: (a) offer these courses but without credit,

(b) reduce the number of such courses, (c) award credit but no quality
points for these courses, (d) label "academic" courses more carefully
and write the degree requirements solely in academic units, (e) reduce
the course load to four academic courses per semester, for a total of

32 courses, while at the same time increasing and egqualizing their weight
and scope, leaving the "non-academic" courses as non-credit, extra-cur-
ricular activities. The last alternative is, in effect, what many stu-
dents evidently now do: their programs consist of three or four solid
courses plus one or two lightweights, called "crip" courses. This
practice is rather widespread and students discuss it widely. Many
colleges require only 32 courses for graduation but all are solid. If

~ we were to undertake to do likewise, we would have a wonderful opportu~

nity to trim out the fat from the catalogues, to eliminate the evils of
proliferation, and simultaneously, by reducing the total number of courses
offered, to solve in part the problem of too few classrooms.

It is recommended that either: (a).a limit of 10% be placed on

non-academic courses, or that (b) no quality points or credits be at-
tached to non-academic courses, or that (c) the student's program be
re-written in terms of four academic courses per semester. The principle
underlying these recommendations may better be stated as follows: the
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College needs to take more responsibility than it now does for the stu-
dent's whole program of college study. We have fallen into the error of
endorsing our curriculum automatically, course by course, and have paid
too little attention to the quality of each student’s course of study.
This must be rectified.

Total Course Offerings: Proliferation

B Y S

The total course offerings of the College are numerous and somewhat
fragmented. Proliferation exists. The catalogue lists 630 separate
courses under 504 titles! (This does not include graduate courses or
those in marine science and law). No single clear picture of liberal
education emerges. The prospective student surely must see the cata-
logue as a wilderness. To the rebuttal that all catalogues look this
way, one can only reply that ours probably looks worse than it needs to.
Pages are devoted to the outlining of possible courses of vocational or
professional study which, the record shows, are actually followed by only
a few students. The catalogue needs to be revised so as to be more
readily understood by the liberal arts student and to eliminate descrip-
tion of the professional schools such as education, law, and marine sci-
ence-- which can be separately published.

Fortunately the actual number of courses offered at any one time is
not as many as the catalogue implies. In 1962-63, they totalled 298 un-
dergraduate courses in the first semester and 310 in the second, for a
grand total of 608. Some of these are repeated courses and some are con-

tinuations.

No doubt the catalogue's diversity only mirrors the attempt by the
College to do too many different things at once. There are understandable
historical reasons for this but now is the time to put the curriculum in
focus, to concentrate the College's efforts on its main job of under-
graduate education, and to trim back every ancillary effort to a minimum.
Some justifications for present courses are mere rationalizations for
past empire-building or, what amounts to the same thing, past periods of

popularity and variations in administrative favor. The point is, that in .

a college, whatever goes up does not necessarily come down; indeed, usu-
ally it does not. Because of fixed costs, committed staff and other in-
flexible factors, the tendency is for every department to remain forever
at its peak size; it is therefore not possible to expand and contract

the size of the curriculum amnd its teaching staff exactly in the propor- -

tions required for changing times. Peaks come from imbalances and are

then preserved or embalmed in the curriculum. Some curricula can be more

efficient than others, however. Expansion and contraction of sections
of a course can be done more readily than courses can be added and sub-

tracted.

The number of catalogue course titles per department varies from a
low of 11 for chemistry to 37 for English; the actual number offered is
18 in chemistry and 49 in English, per year. English has, of course, a
large number of students, but so does history with 18 titles and 26 of~
fered per year. The difference is partly in the number of continuous
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courses, of which hist i

vantages of continuousozguizzsmany o et fev.
s?u@ent and they probably make’t
ficient. Fine arts-lists 4l cou
large number until one notices t
are alternated. The same is tru

Whatever t i -
they do make for easy programmigg g;sige
he facultyt!s effort more compact and ef-
rses under 28 titles, which seems a rather
hat many are two-credit courses and some

t e of music which, with a '
students, lists 34 courses under 20 titles, but %any of tizgélaigmiszigf

ed i i
angcgglggéiggt music per se. Education lists 30 courses under 26 titles
e teache;:n Zinyhgggcatlon courses, at least those open only or main
y . € hidden under other titles in oth i
r > er de : d
fine arts, biology, physical education, and ancient langugzzgments. msres

needsYignzﬁ?:tqu?rtmepts request additions, which seem reasonable:

business adﬁ‘ 1es; thlosophy needs ancient and oriental philosdpﬂ 3

suggest the lgé§tyat10n needs operations research. Some of oﬁr stuiies

nents. and p:rh;;;o:hof Eg?i courses in non-Western culture, in all depart

‘ ® e addition of a new department of reli" B
gion.

these requests really reasonable? Would they represent pro%i%grat?§§°

Admi . .
simpligglttggiz ;?sgg:;:-iiitngmbeiﬁ give a false impression; they over-
S 1y. aln sub-programs and maj j
in American vs. European histor Tonly the madors, as
: . ‘ Yy, Greek-Latin, ete. O :
n e s . nly the clos
pruﬁi;nyobz iﬁ acute dean’s eye can catch the’real proli%eration agztavoid
g ou € very course essential for a given student

But too many courses can foi
. cour il the dean. Also, if a cl i i
i;;eéoggi iannog dismiss half an instructor. More’importan1‘?:1S.|‘S:’of'l.ltlz,iglrisictll-r-1
bwn membegs, a daculty §eldom dares remove courses taught by some of its
R emembe Céuizesatgzgﬁéc;lum iimmittee lacks the courage to abolish pro-
L d A y colleagues who are friends. This job
éggsrsgglﬁgsevas;ttégglzngaiedﬁgreg o§ nger, which the comﬁitgee ggeggugt
. roic full~time effort t i ;
can be done only by the Preside vomy it
, . nt, or the dean, working very cl i
::ﬁznd:giitmggtoggaiimggéh W; iﬁcomme?d that a’thorougﬁ regzew g:eide;Eh
) . o em, of each course in th i
: . | s e College~~ i
wiiiagusiesxgzlnatéqnz ete., anq each program, department by degartmgﬁg
o poray ow & weedling out proliferation, to establishing definite limi%s
°a secfetariairs 9f courses offered in the non-concentration departments
e ppeor othér d:;;ﬁg;:,thome eco?omics, speech, and military science, and
! nts, especially education. In addi ’
partment should have to justi i ' his mae oy
Jjustify its course struct i i
sense, been done already in de : dics, ot in el
partmental self-studies, b i
stances the departmental self-e i 55 then rigemece
-evaluation has been 1 th i
occasionally even perfunctor i this has beon obe
C y. In many instances, thi c
psea v r ) s has been effec-
Psyciglgccom?ilshed,.e.g.,.ln.§1ology, business a&ministration econo;ics
Coloes g%ight gggs intensive investigation, by the leadership’of the ’
. uce even more results. - As menti i i
o ; ) ! ; . oned elsewhe
ofpgﬁﬁ,S:&gzhg?s1zzﬁigzg§tlgnfm1gh§ usefully be combined with arieézcgggz
; ‘ t oad from five to four i
o . courses and a chan
cosriggulrgﬁgnts for graduatlon from 120 academic credits to 32 aEZd;Eic
fonrse éountes Erobably would be the most effective way to set in motion
r to the centrifugal forces which have been behind prolifera-
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tion.

Nothing in the above argument should be takgn.to m:ggetgzsizs izi
1y in the direction of proliferation. The.admlnlstra.l S e
i ded ought to direct attention to gaps in the.currlcu d dch e
Cemuin i eed filling, such as those already mentioned, and perttzr
%ﬁnggniezozmended that’division chairmen be consulted on this ma .
Specifieally, the following needs to be done:

i i tive powers can
in motion whatever administra .
t gztsummoned, President, dean, agdlde§§2§g§2§u§2:1r
i the total u
M, o D i th im of really eliminating
course offerings with the aim o Liminats
i i tting area weaknes .
course proliferation and spo . e e
i tant aim woul e
A secondary but not unimport . g
icd the active leadership
volve top officials deeply in t ;
of the instructional program, its philosophy and
operation.

2. Make this curricular over-haul t?e gigztsgzggzlof
) i argi. ,
business before setting up or eni I oy
jects such as evening schqol, gradu -
2§:gg§ion programs and the like. Whl%els;2§j2§§:t
i i rts of these specia
T chay conform $o a d collegiate standard, our
if they conform to a sound collieg . dar e s
i i d re-establish the
first duty is to review an s ) the e
study in the un
course standards and programs OL tudy O o of
te college. This is particu ar.y
gr:ﬁt:te and evening school offerings; they miz
%§ve merit but they need a sound base of sugﬁg e.
A really solid and hea%thy undgégzagigtgegg ei%her)
need have little fear (nor per ap e
i i ular educational e
of venturing into extracurrlc St pera-
iments, or of extending the range -
gizigenesﬁecially if the ventu;es ggéwen:gura%izyln
i ave don .
climate. But few of ours _
ﬁgze been unwisely foiceq o§lanSzﬂggrgagguﬁggnczgmr
iculum which, while basically » N
i:;uapart and’weakening more and more 1ndfhet§;§§d
decade, and on an already overworked, unders .
et}

and underpaid faculty.

3., Make clear that this overhaul is to bedécgomgiésggi
) for the benefit of the faculty and stu sits g not

at their expense, especially of the faS y." Unen-
lightened pruning can be har?fgl. %nneigzrif e

: the professor's only fringe bel
Ezgpzis to ge the one that he most prlzesé oﬁ?ecourse
view has long been cogently sugpz;;eie;girEd T oour
offering is inflated because 0 e e ep the

i.e., that courses multiply

izicigig’busy &0 that the state will think they are
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work which may prove not to have some academic value

fully employed. No serious attempt to reduce
course proliferation can be undertaken with-

out at the same time attacking certain archaic
practices of computing work-load and financial
appropriations. This is one reason why the task

is one for top administration and not for com-
mittee only.

Miscellaneocus Problems

A. General Honors: 1In 1960-61 a special faculty committee recom-
mended the institution of a general honors program which would begin in
the freshman year. It was contemplated that this program would be super-
vised by a committee on honors and a director of honors. It would pro-
vide honors colloquia in the first two years which would give the basis
for either departmental honors programs or a continued general honors

program in the last two years. This proposal is strongly endorsed and
recommended for action.

B. [Iransfer Credits: The placement approach to evaluation of trans-
fer credits is unwieldy, time-consuming, and full of pitfalls. Its chief
weakness is the evaluation of one-course-at-a-time regardless of whether
it fits the student’s "coherent" sequence. The department chairman is not
in position to judge coherence of programs at the time he approves of
"Humanities 1H492" at XYZ College. The piecemeal philosophy implied is
wrong. The problem becomes annoyingly acute in the case of evening school,
extension, summer school, and other courses studied outside of a residen-
tial college context. Recommendation: The Dean's office should evaluate

transfer programs as programs, with advice from department chairmen where
needed.

C. Military Science: The whole program here needs review. The
academic portion of the MS&T program should not be left to the military
professors alone. The curriculum committee should study this. The mili-
tary part of the program should not receive college credit. In all prob-
ability, a careful review by the curriculum committee would show that some
of the rest is not up to academic standard and should not receive academic
credit. Topics such as leadership, military educational psychology, and
the role of the U. S. in world affairs, must be closely scrutinized. We
recommend such a careful study, which has not been possible by this com-
mittee, with a view to abolishing academic credit or, at the very least,
to abolishing grades and/or quality points for that part of the military

There is no justification for continuing to grant academic credits,
up to four in present practice, for previous military service. Military

service should be evaluated solely for its academic content, if any, as
would any other transfer credit.

D. Iopical Majors and Combined Programs of Concentration: So very
few students are enrolled or have been enrolled in the various topical
majors that it seems hardly worthwhile to keep them, especially as they
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tend toward vocational training or professional programs rather than
liberal arts inter-departmental majors. Only two students in the 1958
group finished the combined program in law; mnone finished the pre-en-
gineering; none the forestry:; none the topical pre-medicine; mnone the
topical science. And this class was selected by the registrar as a
representative class, one free from "unusual factors™ thought to be asso-
ciated with some other years. It had been thought in the past that these
special professional programs would be useful in attracting able students.
The evidence seems clear that they attract very few, or at least few who
are able to complete them, whose interests cannot be otherwise accommo-

dated.

Something can be said in favor of the interdepartmental concentra-
tions such as area studies or the series of topical majors begun at the
College in 1939-41. Indeed, a revival or expansion of some of these,
under divisional supervision, could be an exciting experiment. The term
topical major as applied to pre-medicine is a hold-over from those days
and is now a misnomer. There is no seminar or colloquium for the pre-
medical topical majors, nor for any of the students in the combined plans.
There is no comprehensive examination. There is, in fact, nothing about
the programs to provide distinction or integration, except the possibility
of a vocational goal.

The one possible exception is law, for the reason that a student on
this campus can move on into our law school with a sense of continuation
of atmosphere and faculty, and under circumstances which might provide in
the law school a reasonable facsimile of a good senior year.

Recommendation

Abolish all topical majors and combined programs except the combined
program in law and restrict law to our own students. Work out for them
a clearer program of concentration in pre-legal and legal studies and
award the degree of A.B. only after completion of the law degree.

E. Teacher Training: The State Board of Education now dominates
our department of education and virtually dictates the courses in the
curriculum. William and Mary should seek, perhaps with financial support
from some foundation, to work out its own alternative approach and should
undertake experiments in that direction. If William and Mary is to be
distinctive, to offer something new to the state and the nation by way
of teacher training, and not merely go along with the state consensus,
it will have to strike out on its own. William and Mary needs to be
better than the state average and it can attract a higher quality of
students. If the College camnot do these things, it should consider re-
questing relief from the obligation to train teachers. Teachers cglleges,
as such, can be set up and run elsewhere more cheaply if all that is wanted

is the teachers-college type of teacher.

F. Credit for Basic Science Courses: Although we recommend making
all courses equal in credit, it must be reiterated that if this shogld
not be done, the least we can do is to reduce basic sciences from five
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to four credits per semester, which recommen i
t S dation
zﬁ?:dr2§uggigscglqucommlttees anq the faculty. If?azsbﬁsg g:ggagzgéy
Fors Teduct studOE Egan a loss 1n revenue because of itg contingent
it neson fo st y-cre 1?—hours, this problem must be faced and solved
ry by requ?stlng the state to re~arrange its~bookkeep§§gve ’

G. Teclu]lcal NOII"'ACadE."llc CO
Y urses: We h.ave a I]u.mbEI Of courses

dit in the . . -academic to deserve -
academic portion of the curriculum: secretarial sciencg?e
’ 2

Eg;g gigggiiz:rzosclence; rqui?ed physical education; most of the
pome management).ursis (home living, foods, clothing construction, and
moat naageme 13 de.em?ntary languages; health education for te;cherS'
otopr 1e§ge;§himUSl$h§O:§zzsé _f%rgt aid and driver education; ’
r . riticism might be applie i
2:?§§’cggrgsi gﬁlﬁﬂeezggezczgou%d ?e combined with otﬁgrs,dcﬁgngzgt;;:e-
put - emic list: engineering eraphics- -
EE:Z.drgzénfé he%emgntary stggecraft; photography §n§ tﬁelgiéiosl;?EE
diction' ﬁumg VA ;ntroductlon ?o law; group discussion: voice and
ditionai relatzdanat]c;my agd phys%qlogy; and mental hygieﬂe. An ad-
Chiiomal themSElpro lem is proliferation in semi-professional courses
lums | v ehemse veihof doubtful propriety in an undergraduate curricu~
eitﬁer or Combg.eé the several courses in guidance and counseling might
gD ined into one course in theory of guidance or ﬁt
1ate prqfe331onal level either not open to undergraduat 5 or
permltted without more prerequisites than now exist, f oy pmpost
to teach undergraduates how to counsel. ’

H. Departmental Librari
pa : ies: Several departments repo
Eﬁ:; sz:élm§;2rar§§s og boots and tapes and artifacts, agdrﬁo::agashey
2 . me departments place priority on the

;izgizt:hoieddepart@ents active in senior indepanent stzgstggé iger-
graduat r:f:ry require them. What is especially needed are duplicates
e is re luigﬁs so¥§cgs and current journals. For graduate study

] . is necessary and, i iticall
continuance of graduate pPrograms hznges’o;nifome departments, eritieals

imporiéntFiﬁ;i;ﬁ;enfooﬁegzit gﬁ cgrriﬁulum can wholly ignore the most

: ) » the teaching faculty. 1In thi ~st

zzizh:r Eommlttge is concentrating on the facultz yet ouisciiii;izzdy

i Mayolgggnly its 1mportan?e that a large portioﬁ of its first report

general; aowzsegszﬁgsg ;o 1?51 TEE main recommendations to be made are

al: : 08sinle to improve the present sta

ﬁﬁ;uigzé 1n;iud1ng better sglaries, recognition, and reductgg; gf Ezzeh-‘

. € student committee criticizes our average class size (their

view of teaching over~loads?
oo prograg. oads?) more than any other feature of our edu-

over 22;22;zli;nggn;f§ggsgf?§u%ty groblem must be mentioned-- the turn-
. nstructors in »
English. Students often become strong sup ortens o Temente such as

or three-year tenure,
in their complaints,
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Ffor they have not made the d

egree of personal contact with the senior

professors that they have with the instructors and their sense of loss

is greater for the young poet than it wou
known scholar with tenure and high rank.

exists: require that senior
freshman-sophomore courses.
mind, maybe they too woul
the rotation and spreading of
staff members is a wise one:

minds; let some young instructors ge
let every professor share in the teachin

J. Instructional Methods:

techniques used in every co
to relevant questions in th
There is a tendency to teac

conference and discussion in others.
and in education are taught by role
partment, psychology, has used programme

course and recommends
eral departments have tried cl
to favor it (including fine ar
found it unsuccessful.

Some sentiment exists for abolishing the fi
+ion and some for restoring it in all courses.

here.

K. Scheduling of Classes:
and class sections,
in a given semester. Case:

enough on the language placement examination to be assi
semester course in that language,
fered in the fall semester in that language,

modern language. Against the student?’s wishes, .
o "fill up a program.” The 102 courses, in

e spring semester but by now the placement
hanged and the student was advised that,
bly other factors, he should begin a

necessary as the only way t
due time, were offered in th

advice from the department was ¢
because of lapse of time and poss

new language. The student did so but was requil T
Meanwhile the freshman year was drastically

through no fault of the student, Ob~-

session of 1963 to catch up.

altered, not to say botched badly,

viously no recommendation or no new princ
required distribution courses are not

is simply bad management if the
made available.

L. Numbering of Courses:
program, it is hoped
first courses as 200-
some departments that their b
they do, more and more, permi
he re-numbered to be alike.

1

14 be for the relatively un-

A simple but partial solution
professors share in the instruction of

If they could contact the eighteen-year

d be more appreciated. On other grounds, too,

the teaching duties more evenly among all

let the ablest people teach the youngest

+ acquainted with juniors and seniors;
g of the distribution courses.

Detailed analysis of the instructional
urse has not been possible. Answers given

e departmental inquiry are not complete.

h wholly by lecture in some departments; by
One or two courses in business
-playing almost exclusively. One de-
d text books for part of one
them strongly for rote aspects of learning. Sev-
osed-~circuit television; some continue
ts) and some (including philosophy) have

nal three-hour examina-
No simple conclusion

In spite of the large number of courses
it is possible that not enough courses are offered
one student entering in 1962 scored well

gned to the second

i.e., 102. But there was no 102 of-
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or, for that matter, in any
enrollment in speech was

ired to attend the summer

iples are pertinent here. It

In the proposed review of courses and
that attention will be given to re-numbering all
level or as 100-level. Despite the feeling of
asic courses start at the sophomore level,
+ freshmen to take them. Hence they should -
There is no educational justification for

taki i Lca. ‘
’ courgg E?gdfizsg gaglcgl_and salutary step of forgetting the system of
, , nd defining a degree program primarily as the satis °

numbering history and sci
; hi cience courses as 100-1 i i
iggi;; gggfggsslagd humanities 200-1evel. Prdgzgingiieogugﬁerlng other
issué ol beetolguggntent and Probably the easiest resolutisg aﬁe
er all beginning courses 201-202 Naturalgy Eﬁ?
. is

leaves the freshman wi
with "
an advantage. out "purely freshman" courses; this could be

Recommendations of the Steering Committee

Wit ing .
el the SreorECinE fo propose In detail a plan for a revised cur
: 2 : ittee does recommend i ; A '
in our > certain > P
aims ofjgggm22§1WOUId bring our curriculum in line withm:ﬂgr 3§eps Ve g
These reeommendlsge as thege have been stated earlier in thig rgose and
detatle aom Seca éons are intended as an outline, a sketch Theport.-
ferent hands inogh?ry in importance and they might be filléd in bprgg;se
tion of the picturzs w?y or in that without altering the main con%i if-
the faculty after ol in any event, the details can be decided onl gEra- L
will be no more thahoiitEEUdz'oi particular problems. But such stidyy ]

: e tinkering wi ; o
broad ideas are establishod me o fraﬁezgiﬁ the machinery unless certain N

We have said that the primar
men and ) mary purpose of the Colle is "
ive meaggggnfzgzsz gartlcu%a? individual skills and ab%iiéiestgiffuggfe
and we have further drgﬁd vision of the good 1ife and the good societ "
purSuit oF truth. & et;ned liberal education as "concerned with the Vs
miverse in which r;. abgut the nature of man, his culture “and the
suit of truth ére ig ives. The Yision of the good life and’the ur-~
an imperfect means. e; _ends to which the best curriculum can be oﬁl
the primary purposé feghlf liberal education in this sense is indeeg
riculum seem to be igescagaggélegﬁﬁ Eﬁgt;@n Eor;llaries about the cur-
arran ; o T irs ace, o i
denceggszgt:n$uzgd%2jj?e that ?hls kind of edugatioﬁ taEZSczigzgu;§:ce—
tions. Second. this dPr0f§551onal, vocational, or technical considera-
perience, an inter: le ucation must be conceived of as a coherent ex-
a prescribed numbe;e“;tEd total program, and not as the accumulation'of
third, whatever partzcuTgiedgﬁeigiznlgggrchangegble course credits. And
individual student, an education at Wiliia;xgsglﬁgss ESZttigstigi i

a

large measure of o
ommon ‘ ‘
dents. or at least comparable experience for all stu-

W R .
e believe that our undergraduate curriculum should be revised by

factor leti i

Changengggglgglgguof a fixed number of solidly academic courses. Thi
erons paonld of c rrse mean that standards for determining normai fo-s
Senantsomard theg ee and other academic requirements, including.rzcom-
to bo rene.on th fe matters made elsewhere in this report, would have
oure Lran involv‘rom our present system into the new onez The change
the Colleve Bﬁtetﬁroblems in handling transfer students to and fro%
to a pareE ét ese problems can be solved, and in fact the shift

, ystem of counting courses rather than credits would itself
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eliminate more problems than it raises.

We propose that the fundamental require@ent for both tzerAégarzzg
the B.S. degrees be the satisfactory complethn of ziysgzggngd courses .
ademi 3 re rigorou , ‘ ,
in academic subjects. If these courses & L ; 4 to o1t
i iviti i ceive academic credit,
te the peripheral activities which mow rec 2 3 .
EZW requigemeﬁt would not represent.any dlmlnutlon‘;n thgeggztigzrggs
degree program. We would expect, first, that thg 3 .acah > coumses
woﬁid become more demanding. Secogd, the reiug;zggaggetegr?zhments unt
courses would open the way for several. d
2;2 Zirriculum. We intend that the basic requlreTent ofaiZlgggrzszld
would be supplemented in several ways. A s?uden? s qorz 1 oad e
be four academic courses per semestgr. During @1s gz?i‘on toyhis e
would take required physical education cﬁgrseslizgi o:rter o s e
t his co .
ic ones, as he does mnow. Thr?ughou _ ald >
iizggnsiblé for independent reading, over the §umger_iie¥eé§r2itl; org
the regular session, on which he would be examine e; o e
in commection with his courses. This readlng would le 2nd 0wt ast
integrative courses at the sophomore aqd seglo;iie;§j§; fieid e iant
‘ ith comprehensive examinations in : eld.
zggoygzriéthed to Bgreat books" discussions and to colloguia in a

four-year honors program.

Subject to suitable limitations, a studgnt would be»gzrzzﬁigdaigo
more than the minimum number of academic courses. 'eﬂce
§Z£zya reasonable number of non-credit courses 1n m111t§rytsc:s thé
ecretarial science, home economics, and such other subjig iontinue ‘o
; ulty might definé as non-academic. These courses wou e s
b:cofered and there would be room for t+hem in the programs O
E]

who desire them; but they would be taken for their intrinsic merit with-
2

i in libexral
out any confusion over their relevance to an academic degree
arts and sciences.

o 18 of the 32 academic courses Vould be bas%c courses
in thirggeig gf foreign languages, the humanities, the soc:L3itilsz}:;zrx;geei;n
and the natural sciences and mathematics. We Eropgfgfzgeiziation L5
ndistribution courses” in favor of a more precise dlcto o ora-

eneral education into (1) courses which are introdu £ ryative Lor
%ory in nature and (2) those whic@ are summary and gﬁsggﬁomore.years.
first kind should naturaliy %omei;neigieizgigngrzggn lgnguages) are
urses provide tools (as 1 L ne

zgzsgeEZssary gackground of information; they alsg Zg;zdtgg eygir f

o students to possibilities they may not have dr " lacément e
éu?ggments in this area should allow fully for ad;éncieoﬁd cement

rédit when students come to us well prepgred. The s eo sovhomore

. and integrative course is appropriate both-at e sop T
Sugﬁiﬁz senior levels. We wish to encourage exp?rlmenta?lontw1e -
ignds of generai edncation courses and with the integrative typ

both sophomore and senior levels.

Of the 16 to 18 courses devoted to general educatiqn, Wﬁ ggogﬁze
that 4 be in the area of physical sciences and mathematics,
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social sciences, 6 in the humanities,

. X n and 2 to 4 in foreign languages.
We believe that precise requirements in these areas can be worked out.

which will allow considerable flexibility and at the same time insure

more genuine community between alternatives than often obtains at pre-~
sent.

From 8 to 10 courses at the junior and senior levels would consti-
tute the concentration or major and the remaining 4 to 8 would be elec-
tive. Departments should assume much more authority in advising their
concentrators and seeing that their whole programs are coherent than

some apparently do now. This does not mean that every detail must be
spelled out in written requirements. .

We do not think a concentration program in secondary education is
appropriate in a college of liberal arts and sciences or that it is the
best way to prepare accredited teachers. We recommend that this con-
centration be abolished. We would set up an inter~disciplinary com-
mittee of persons in professional education and the secondary school
teaching fields to devise and supervise a superior program for prepar-
ing accredited teachers through a concentration in an academic field
and the necessary professional courses, some of which might be taught
in academic departments rather than in the department of education.

In elementary education the concentration is appropriate and we would
continue it.

We also recommend abolition of all the pre-professional programs
operated on a combined plan between this College and other institutions,
including the combined program in law with the Marshall-Wythe School of
Law. These programs are unnecessarily professional and experience shows
that very few students follow them anyway. This recommendation does
not mean, of course, that pre-medical, pre-engineering, pre-law, and
other pre~professional preparations could not be obtained in four years
at this College; we recommend abolishing only the combined arrangement
in which part of the undergraduate work is done at another institution.
The topical majors as originally conceived at this College are in an-
other category and might well be recreated. :

Because it is essential that an undergraduate education at William
and Mary be a whole coherent experience, we urge that the policy of ad-
mitting transfer students and evaluating their credits take this principle
into account. The nature of the institution from which they come and
the kind and quality of work they have accomplished is far more impoxr-
tant than the number of course credits which can be discovered in their
records. For the same kind of reason, we recommend that no academic
credit be allowed for military service or military training or on the
basis of General Educational Development tests.

We think there should be no distinction drawn in theory between
the A.B. and the B.S. degrees. While it will doubtless remain true
that students pursuing a science will probably study German rather than
Greek, it is not always true that this is best for them and in any case
their choice should rest on more enlightened grounds than compulsion.
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